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Responsible Behaviour Plan for Students ς 2020 
based on the Code of School behaviour 

    
1. Purpose 

Bundaberg State High School is committed to providing a supportive, safe, respectful and 
disciplined learning environment for students and staff, where students have opportunities to 
engage in quality learning experiences and acquire values supportive of their lifelong wellbeing. 
 
This Responsible Behaviour Plan for Students (RBPS) is designed to facilitate high standards of 
behaviour so that the learning and teaching in our school can be effective and students can 
participate positively within our school community.  

 
2. Consultation and data review  

Bundaberg State High School developed this plan in collaboration with our school community. 
Broad consultation with parents, staff and students was undertaken during 2015 -2017. A 
review of school data sets relating to attendance, disciplinary absences and behaviour incidents 
from 2014-2017 also informed the development process. 
 
Extensive school and community consultation supported retaining the four school expectations 
ŦƻǊ ōŜƘŀǾƛƻǳǊΣ ǿƛǘƘƛƴ ŀ ŎŜƴǘǊŀƭ Ǝƻŀƭ ǘƻ Ψ.Ŝ ȅƻǳǊ .ŜǎǘΩΦ ¢ƘŜǎŜ ŜȄǇŜŎǘŀǘƛƻƴǎΣ ōŜ ǊŜǎǇƻƴǎƛōƭŜΣ ōŜ 
respectful, be safe and be committed are promoted throughout the school and form the basis 
for discussions about school expectations, positive behaviour and responding to unacceptable 
behaviour. This framework has facilitated the implementation of whole school consistent 
behaviour practices.     
Input and feedback was sought throughout this time via school staff and faculty meetings, and 
wider community consultation occurred through P & C meetings. Student feedback on key 
components of positive behaviour for learning was gathered via informal surveys. A behaviour 
team involving a wide representation of school staff operated through 2014-2017 to develop 
key strategies and understandings and review the RBPS.  
 
Regular staff Professional Development is conducted in behaviour support, student/parent 
interactions, Essential Skills for Classroom teachers and Classroom profiling.     
The Plan was endorsed by the Principal and the President of the P&C on 16/10/2017.  
 

3. Learning and behaviour statement 
Bundaberg State High School has a responsibility to all students, parents/carers and the 
community to provide a classroom environment where effective teaching and learning can take 
place. 
 
Our Responsible Behaviour Plan outlines our system for facilitating positive behaviours, 
preventing problem behaviour and responding to unacceptable behaviours. Through our school 
plan, shared expectations for student behaviour are plain to everyone, assisting Bundaberg 
State High School to create and maintain a positive and productive learning and teaching 
environment, where ALL school community members have clear and consistent expectations 
and understandings of their role in the educational process.  
  
Our school community has identified the following school rules to teach and promote our high 
standards of responsible behaviour:  

Be Responsible                                                  Be Committed 
Be Respectful                                                     Be Safe 
 

Bundaberg State High School is strongly committed to providing a quality, futures-oriented 
education that enables all students to achieve their full potential.  The school prepares students 
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for an active role in democratic life and society.  Our school rules have been agreed upon and 
endorsed by all staff and our school Parents and Citizen Association. They are aligned with the 
ǾŀƭǳŜǎΣ ǇǊƛƴŎƛǇƭŜǎ ŀƴŘ ŜȄǇŜŎǘŜŘ ǎǘŀƴŘŀǊŘǎ ƻǳǘƭƛƴŜŘ ƛƴ 9ŘǳŎŀǘƛƻƴ vǳŜŜƴǎƭŀƴŘΩǎ /ƻŘŜ ƻŦ {ŎƘƻƻƭ 
Behaviour. The Code of School Behaviour defines the responsibilities that all members of the 
school community are expected to uphold and recognises the significance of appropriate and 
meaningful relationships.  
  
It outlines a consistent standard of behaviour for all state school communities in Queensland, 
inclusive of students, staff and parents. The Code has been developed to deliver the best 
possible outcomes for students, recognising the close relationship between learning, 
achievement and behaviour.  
  
The Education (General Provisions) Act 2006 provides that - principals must give an enrolment 
ŀƎǊŜŜƳŜƴǘ ǘƻ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǇŀǊŜƴǘǎ ƻǊ ŀŘǳƭǘ ƻǊ ƛƴŘŜǇŜƴŘŜƴǘ ǎǘǳŘŜƴǘ, before enrolling a 
student. Parents or students will be asked to sign the agreement. This agreement sets out the 
rights and obligations of students, parents and staff at the school and will require all parties to 
abide by The Code of School Behaviour and other endorsed conditions stipulated by the school.  
 
Essential to effective learning is a safe, supportive and disciplined environment that respects 
the following rights: 
ω The rights of all students to learn  
ω The rights of teachers to teach 
ω The rights of all to be safe. 
 
All members of school communities are to abide by The Code of School Behaviour in 
accordance with the following standards. 
 
All members of school communities are expected to: 
ω conduct themselves in a lawful, ethical, safe and responsible manner that recognises and 

respects the rights of others. 
 
Students are expected to: 
ω ǇŀǊǘƛŎƛǇŀǘŜ ŀŎǘƛǾŜƭȅ ƛƴ ǘƘŜ ǎŎƘƻƻƭΩǎ ŜŘǳŎŀǘƛƻƴ ǇǊƻƎǊŀƳ 
ω take responsibility for their own behaviour and learning 
ω demonstrate respect for themselves, other members of the school community and the 

school environment 
ω behave in a manner that respects the rights of others, including the right to learn 
ω cooperate with staff and others in authority. 
 
Parents are expected to: 
ω ǎƘƻǿ ŀƴ ŀŎǘƛǾŜ ƛƴǘŜǊŜǎǘ ƛƴ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ǎŎƘƻƻƭƛƴƎ ŀƴŘ Ǉrogress 
ω cooperate with the school to achieve the best outcomes for their child 
ω support school staff in maintaining a safe and respectful learning environment for all 

students 
ω initiate and maintain constructive communication and relationships with school staff 
ǊŜƎŀǊŘƛƴƎ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ƭŜŀǊƴƛƴƎΣ ǿŜƭƭōŜƛƴƎ ŀƴŘ ōŜƘŀǾƛƻǳǊ 

ω contribute positively to behaviour support plans that concern their child. 
 
Schools are expected to:  
ω provide safe and supportive learning environments 
ω provide inclusive and engaging curriculum and teaching 
ω initiate and maintain constructive communication and relationships with students and 

parents 
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ω promote the skills of responsible self-management. 
 

Principals are expected to:  
ω play a strong leadership role in implementing and communicating The Code in the school 

community 
ω ŜƴǎǳǊŜ ŎƻƴǎƛǎǘŜƴŎȅ ŀƴŘ ŦŀƛǊƴŜǎǎ ƛƴ ƛƳǇƭŜƳŜƴǘƛƴƎ ǘƘŜ ǎŎƘƻƻƭΩǎ Responsible Behaviour Plan 

for Students 
ω communicate high expectations for individual achievement and behaviour 
ω review and monitor the effectiveness of school practices and their impact on student 

learning 
ω support staff in ensuring compliance with The Code and facilitate professional 

development to improve the skills of staff to promote responsible behaviour. 
 

4. Processes for facilitating standards of positive behaviour and responding to unacceptable 
behaviour  

Bundaberg State High School is a disciplined school environment that provides 
differentiated teaching to respond to the learning needs of all students.  This involves 
teaching expected behaviours and providing opportunities for students to practise 
these behaviours. Teachers reinforce expected behaviours, provide feedback and 
correction, and opportunities for practise. 

 
Teachers at Bundaberg State High School vary what students are taught, how they are taught 
and how students can demonstrate what they know as part of this differentiated approach to 
behaviour. These decisions about differentiation are made in response to data and day-to-day 
monitoring that indicates the behavioural learning needs of students. This enables our teachers 
to purposefully plan a variety of ways to engage students; assist them to achieve the expected 
learning; and to demonstrate their learning. 
 
Bundaberg State High School has a responsibility to all students, parents/carers and the 
community to provide a classroom environment where effective teaching and learning can take 
place. The School has in place both proactive and preventative whole-school processes. These 
strategies include: 
 

¶ The implementation of whole school expectations for behaviour and the explicit teaching of 
appropriate behaviours. 

¶ The creation of caring, productive and safe environments for learning and teaching. 

¶ The promotion of an effective learning and teaching environment that allows positive 
aspirations, relationships and values to develop. 

¶ Fostering mutual respect. 

¶ Encouraging all students to take on increasing responsibility for their own behaviour and be 
responsible for the consequences of their actions. 

 
Bundaberg State High School has a whole school approach which shapes, supports and 
recognises appropriate behaviours in all students. Our whole school approach is guided by the 
Positive Behaviour Learning/School Wide Positive Behaviour Support (PBL/SWPBS) framework 
and uses a three-tiered continuum of evidenced baǎŜŘ ǎǳǇǇƻǊǘǎ ό¢ƛŜǊ м Ψ¦ƴƛǾŜǊǎŀƭΩΤ ¢ƛŜǊ н 
Ψ¢ŀǊƎŜǘŜŘΩΣ ŀƴŘ ¢ƛŜǊ о ΨLƴǘŜƴǎƛǾŜΩ ƭŜǾŜƭǎ ƻŦ ǎǳǇǇƻǊǘ ǎŜǊǾƛŎŜǎύ ǘƻ ŦŀŎƛƭƛǘŀǘŜ ǎǘŀƴŘŀǊŘǎ ƻŦ ǇƻǎƛǘƛǾŜ 
behaviour and to respond to unacceptable behaviour. 
 
Students are provided with support to develop skill sets required to demonstrate appropriate 
behaviours in a school setting. At Bundaberg State High School students that demonstrate 
consistent positive behaviour will have the opportunity to participate in the full range of 
curricular, non -curricular and incentive activities conducted by the school. Examples include: 
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ω Attend extracurricular activities and excursions outside the school. 
ω Apply for membership to the indigenous, junior and senior leadership groups. 
ω Take part in extra-curricular sports. 
ω Incentive Days 

 
5. Consideration of Individual Circumstances 

Staff at Bundaberg State High School ǘŀƪŜ ƛƴǘƻ ŀŎŎƻǳƴǘ ǎǘǳŘŜƴǘǎΩ ƛƴŘƛǾƛŘǳŀƭ 
circumstances, such as their behaviour history, disability, mental health and 
wellbeing, religious and cultural considerations, home environment and care 
arrangements when teaching expectations, responding to inappropriate behaviour or 
applying a disciplinary consequence. 
 
In considering the individual circumstances of each student, we recognise that the 
way we teach, the support we provide and the way we respond to students will differ.  
This reflects the principle of equality, where every student is given the support they 
need to be successful.  This also means that not everyone will be treated the same, 
because treating everyone the same is not fair.  For example, some students need 
additional support to interpret or understand an expectation.  Others may benefit 
from more opportunities to practise a required skill or behaviour.  For a small number 
of students, the use of certain disciplinary consequences may be considered 
inappropriate or ineffective due to complex trauma or family circumstances.  These 
are all matters that our teachers and principal consider with each individual student 
in both the instruction of behaviour and the response to behaviour. 
 
Our teachers are also obliged by law to respect and protect the privacy of individual 
students, so while we understand the interest of other students, staff and parents to 
know what punishment another student might have received, we will not disclose or 
ŘƛǎŎǳǎǎ ǘƘƛǎ ƛƴŦƻǊƳŀǘƛƻƴ ǿƛǘƘ ŀƴȅƻƴŜ ōǳǘ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŦŀƳƛƭȅΦ  ¢Ƙƛǎ ŀǇǇƭƛŜǎ ŜǾŜƴ ƛŦ ǘƘŜ 
behavioural incident, such as bullying, involves your child.  You can be assured that 
school staff take all matters, such as bullying, very seriously and will address them 
appropriately.  We expect that parents and students will respect the privacy of other 
students and families. 
 
If you have concerns about the behaviour of another student at the school, or the way our 
staff have responded to their behaviour, please make an appointment with the principal to 
discuss the matter.  

 
 

At Bundaberg State High School we believe discipline is about more than punishment.  It is a 
word that reflects our belief that student behaviour is a part of the overall teaching and 
learning approach in our school.  Our staff take responsibility for making their expectations 
clear, for providing supportive instruction about how to meet these expectations and strive 
to use behavioural incidents as opportunities to re-teach. 
 
The development of the Bundaberg State High School Student Code of Conduct is an 
opportunity to explain the universal Behaviour framework with parents and students, and 
gain their support to implement a consistent approach to teaching behaviour.  The language 
aƴŘ ŜȄǇŜŎǘŀǘƛƻƴǎ ƻŦ .ǳƴŘŀōŜǊƎ {ǘŀǘŜ IƛƎƘ {ŎƘƻƻƭΩǎ ōŜƘŀǾƛƻǳǊ ŦǊŀƳŜǿƻǊƪ Ŏŀƴ ōŜ ǳǎŜŘ ƛƴ ŀƴȅ 
environment, including the home setting for students.  Doing everything we can do to set 
students up for success is a shared goal of every parent and school staff member. 

 



 

7 
 

 

 

 

 

 

 

 

 

 

 

 

 

Any students or parents who have questions or would like to discuss the Student Code of 
Conduct are encouraged to speak with the class teacher or make an appointment to meet 
with the principal. 
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The following behavioural matrix outlines our Behaviour Curriculum ς our agreed to rules and positive behaviour definitions of appropriate 
behaviours in all school settings. 

 

 
 

 

 
 
 
 

BE 
Respectful 

CLASS ENVIRONMENT  SPECIALIST AREAS  GROUNDS  DIGITAL  

Be respectful of:  
Å the rights of all individuals 
Å the equipment, environment and 

property of others 
Å the rights of others to teach and 

learn  
Å school standards and the code of 

classroom behaviour 

Be respectful of:  
Å others in language and interactions 
Å facilities and the environment 
Å the property of others 
Å the personal space of others 

Be respectful of:  
Å equipment, facilities and others 
Å the environment 
Å using appropriate language 
Å the personal space of others 

Be respectful of:  
Å others in language and interaction 
Å the rights of all individuals 
Å using appropriate language 
Å the impact (on yourself and others) of 

posting material on line or as text messages 

 
 

BE 
Responsible 

Be responsible for:  
Å your own learning 
Å your own actions and behaviour 
Å your own possessions including 

litter 
Å wearing correct uniform 

appropriately 

Be responsible for:  
Å being punctual and prepared 
Å looking after your own possessions 

including litter 
Å following processes for leaving and 

entering the school 
Å wearing correct uniform 

appropriately 

Be responsible for: 
Å following all rules and reasonable 

teacher directions 
Å participating in games/activities only in 

approved areas 
Å own actions 
Å looking after your own possessions 

including litter 
Å wearing correct uniform appropriately 

Be responsible for:  
Å comments posted on line or sent as texts 
Å reporting instances of cyber bullying or 

cyber safety 
Å keeping passwords and log in details secure 
Å acting appropriately as a bystander 
Å appropriate use of your digital devices 

 
 
 
 

BE Safe 

Be safe by:  
Å exercising self-control 
Å following reasonable teacher 

instructions 
Å following school rules/safety 

procedures and WPHS 

procedures 

Be safe by:  
Å waiting in an orderly fashion in 

designated areas 
Å keeping walkways clear 
Å following school rules/safety 

procedures and WPHS procedures 
Å following school sun safety 

guidelines 

Be safe by:  
Å following school sun safe guidelines 
Å using tables, benches and stands 

appropriately 
Å being aware of and ǊŜǇƻǊǘƛƴƎ Ψ{ǘǊŀƴƎŜǊ 
ŘŀƴƎŜǊΩ 

Å following school rules/safety 

procedures and WPHS procedures 
Å acting appropriately as a bystander 

Be safe by:  
Å activating appropriate privacy settings 
Å never sending or requesting images that 

you would not like to be published 
Å never publishing personal information e.g. 

Phone numbers 
Å reporting instances of cyber bullying or 

cyber safety 
Å never sharing passwords or log in details 

 
 

BE 
Committed 

Be committed by:  
Å always doing your very best 
Å being prepared and bringing all 

equipment, resources and 
wearing correct attire 

Å representing the school with 

pride 

Be committed by:   
ω portraying a positive image 

Be committed by:  
¶ participating in the spirit of the activity 

Be committed by:  

Å following protocols for safe and 
respectful IT use 

Å reporting inappropriate contact 
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Tier 1 (Universal), Tier 2 (Targeted) and Tier 3 (Intensive) behaviour support includes:  
ω quality learning and teaching practices; 
ω a balanced, relevant and engaging curriculum; 
ω supportive and collaboratively developed procedures; 
ω the implementation of evidence-based programs; 
ω regular monitoring and review of school procedures and programs; 
ω professional development for all members of the school community consistent with the 
ǎŎƘƻƻƭΩǎ ŜǾƛŘŜƴŎŜ-based approach to promoting positive behaviour; 

ω adoption of practices that are non-violent, non-coercive and non-discriminatory; and  
a continuum of whole school positive preventative action for all students. 
 

 
 

 

 
 

Universal Behaviour Support  
The first step in facilitating standards of positive behaviour is communicating those standards to 
all students. At Bundaberg State High School, we emphasise the importance of directly teaching 
students the behaviours we want them to demonstrate at school. Communicating behavioural 
expectations is a form of universal behaviour support - a strategy directed towards all students 
which is designed to prevent problem behaviour and to provide a framework for responding to 
unacceptable behaviour.   
These expectations are communicated to students via a number of strategies, including:  
ω Explicit instruction and demonstration of behaviour expectations in settings outlined in the 

behaviour matrix. 
ω Reinforcement of behaviour expectations is conducted by all staff during active supervision 

of classroom and non-classroom activities and on year level assemblies. Expectations are 
published and displayed throughout the school including, junior and senior Hubs, 
administration foyers, student notice boards, newsletters and displayed in every classroom. 

ω Bundaberg State High School implements the following proactive and preventative 
processes and strategies to support student behaviour:  

ω Established school wide expectations for behaviour which are used to develop classroom 
rules. 

ω Regular information updates and reminders in the school digital newsletter and social 
media, enabling parents to be actively and positively involved in school behaviour 
expectations. 

ω School Behaviour team members regularly meet and provide information to staff and 
parents, and support to others in sharing successful practices. 
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Å /ƻƳǇǊŜƘŜƴǎƛǾŜ ƛƴŘǳŎǘƛƻƴ ǇǊƻƎǊŀƳǎ ƛƴ ǘƘŜ .ǳƴŘŀōŜǊƎ {ǘŀǘŜ IƛƎƘ {ŎƘƻƻƭǎΩ wesponsible 
Behaviour Plan for Students delivered to new students upon enrolment as well as new and 
relief staff. 

Å Individual support plans (ISPs) developed for students requiring extensive behaviour 
support, enabling staff to make the necessary adjustments to support these students 
consistently across all classroom and non-classroom settings. 

Å Positive behaviour demonstrated by students is acknowledged through postcards home to 
parents, regular incentive day activities, GOTCHA and AD ASTRA rewards scheme. 

Å Regular professional development of staff focussing on managing classroom behaviour and 
positive reinforcement of appropriate student behaviour occurs throughout the year. 

Å Relevant information entered on OneSchool data base including proactive and reactive 
entries. 

Å Established processes and procedures for responding to unacceptable behaviour e.g. cross 
classing, parent contact, detentions, counselling, referral to support staff and student 
disciplinary actions. 
 

Reinforcing Expected School Behaviour  
At Bundaberg State High School, communication of our key messages about behaviour is 
backed up through reinforcement, which provides students with feedback for engaging in 
expected school behaviour. A formal recognition and monitoring system has been developed. 
This reinforcement system is designed to increase the quantity and quality of positive 
interactions between students and staff. All staff members are trained to give consistent and 
appropriate acknowledgement and rewards.  
 
Bundaberg State High School Acknowledgment of Positive Behaviour.   
{ǘŀŦŦ ƳŜƳōŜǊǎ ƘŀƴŘ ƻǳǘ ΨDh¢/I!{Ω όWǳƴƛƻǊύ ŀƴŘ Ψ!5 !{¢w!Ω ό{ŜƴƛƻǊύ ǘƛŎƪŜǘ ŀǿŀǊŘǎ ŜŀŎƘ Řŀȅ ǘƻ 
students when they observe them following school expectations in both classroom and non-
classroom areas. This reinforcement occurs continually throughout the day. WƘŜƴ ǘƘŜȅ ΨŎŀǘŎƘΩ ŀ 
student following the rules they can choose to give them the respective award ticket. When 
students are given a ticket, they place the ticket in the designated collection box at the 
respective student Hub. Fortnightly on each year level assembly, the respective Year Level 
Coordinator (YLC) draws a ticket from the collection box and announces the selected student. 
These students are issued with a prize e.g. Movie voucher, canteen vouchers, local business 
vouchers.  
 
Alternatively, staff caƴ ŀǿŀǊŘ ǎǘǳŘŜƴǘǎ ŀ Dh¢/I! ƻǊ !5 !{¢w! ΨŎŀǊŘΩ ǿƘƛŎƘ ƛǎ ǊŜŘŜŜƳŀōƭŜ ŀǘ 
the school canteen for a designated reward. (E.g. Ice block.) Cards are never revoked as a 
consequence for unacceptable behaviour.  
 
Responding to Unacceptable Behaviour  
Re-directing low-level (minor) and infrequent problem behaviour  
 
Universal Behaviour Support  
Staff at Bundaberg State High School apply a preventative approach to re-direction and make 
appropriate use of least to most intrusive redirection strategies based on the Essential Skills for 
/ƭŀǎǎǊƻƻƳ aŀƴŀƎŜƳŜƴǘΦ ΨtǊŜŎƻǊǊŜŎǘƛƻƴΩ ŀƴŘ ΨǇǊƻƳǇǘǎϥ ŀǊŜ ŜȄŀƳǇƭŜǎ ƻŦ ǇǊŜǾŜƴǘŀǘƛǾŜ ǎǘǊŀǘŜƎƛŜǎΦ 
Ψ[Ŝŀǎǘ ƛƴǘǊǳǎƛǾŜΩ ǎǘǊŀǘŜƎƛŜǎ Ƴŀȅ ƛƴŎƭǳŘŜ ǎŜƭŜŎǘƛǾŜ ŀǘǘŜƴŘƛƴƎΣ ǇǊƻȄƛƳƛǘȅ ŀƴŘ ƴƻƴ-verbal cueing. 
When a student exhibits low-level (minor) and infrequent problem behaviour, the initial verbal 
response of school staff members is to remind the student of expected school behaviour, then 
ŀǎƪ ǘƘŜƳ ǘƻ ŎƘŀƴƎŜ ǘƘŜƛǊ ōŜƘŀǾƛƻǳǊ ǎƻ ǘƘŀǘ ƛǘ ŀƭƛƎƴǎ ǿƛǘƘ ƻǳǊ ǎŎƘƻƻƭΩǎ ŜȄǇŜŎǘŀǘƛƻƴǎΦ Ψaƻǎǘ 
ƛƴǘǊǳǎƛǾŜΩ ǎǘǊŀǘŜƎƛŜǎ ƛƴŎƭǳŘŜ Ǌedirections, giving choices and following through, for repeated 
low-level problem behaviours to cross classing for major disruption to learning.   
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Our preferred way of re-directing low-level problem behaviour is to ask students to think of 
how they might be able to act more Safely, Respectfully, Responsibly or Committed. This 
encourages students to reflect on their own behaviour, evaluate it against expected school 
behaviour, and plan how their behaviour could be modified so as to align with the expectations 
of our school community. 
  
Targeted Behaviour Support  
State High School are identified by staff and through our reviews of data as needing extra in the 
way of targeted behaviour support due to them not fully responding to Universal Behaviour 
Support processes and strategies outlined previously. In most cases, the problem behaviours of 
these students may not be immediately regarded as severe, but the frequency of their 
ōŜƘŀǾƛƻǳǊǎ Ƴŀȅ Ǉǳǘ ǘƘŜǎŜ ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎ ŀƴŘ ǎƻŎƛŀƭ ǎǳŎŎŜǎǎ ŀǘ Ǌƛǎƪ ƛŦ ƴƻǘ ŀŘŘǊŜǎǎŜŘ ƛƴ ŀ 
timely manner.   
 
Features of targeted support include:  
ω use of behaviour data to accurately identify students requiring extra supports 
ω a school-based referral process for teachers seeking assistance to support the identified 

students 
ω a team approach to supporting students on targeted programs 
ω use of data decision rules for evaluation and exits from targeted support programs 
ω making adjustments for individual needs 
ω using research-validated program options for targeted support interventions such as: 
ü adult mentoring 
ü informal check in/check out with key designated staff o formal behaviour 

monitoring/engagement monitoring card 
ü targeted/small group social skilling o ΨōǳŘŘȅΩ ǇǊƻƎǊŀƳǎ ŦƻǊ ƴŜǿ ǎǘǳŘŜƴǘǎΦ o modified 

timetables/flexible arrangements/timeout card 
 

All staff members are provided with continuous professional development opportunities and 
regular updates and focus prompts regarding their role and expectations in the behaviour 
program, the referral and response process, and their reporting responsibilities.  
 
Intensive Behaviour Support 
Bundaberg State High School is committed to educating all students, including those with the 
highest behavioural support needs. We recognise that students with highly complex and 
challenging behaviours need comprehensive systems of support. The relevant year level 
ǎǘǳŘŜƴǘ ǿŜƭŦŀǊŜ ǘŜŀƳ ƻǊ ƛƴŘƛǾƛŘǳŀƭ ǎǘǳŘŜƴǘΩǎ ǎǘŀƪŜƘƻƭŘŜǊ ǘŜŀƳΥ 
ω works with other staff members to develop appropriate behaviour support strategies; 
ω monitors the impact of support for individual students through ongoing data collection; 
ω makes adjustments to educational program as required for the student; 
ω works with appropriate members of School Leadership Team to achieve continuity and 

consistency; 
ω facilitates a Functional Behaviour Assessment for appropriate students to guide an 

individualised intervention plan; 
ω identifies flexible/alternative learning options; and 
ω organises referrals to external agencies and regional support services. 
 
In addition to students being identified through current school behaviour data, the Welfare 
Team or Stakeholder team has a referral system in place. Following referral, a team member 
contacts parents and any relevant staff members to form a support team and begin the 
assessment and support process. In many cases, the stakeholder team also includes individuals 
from other agencies already working with the student and their family, a representative from 
ǘƘŜ ǎŎƘƻƻƭΩǎ ŀŘƳƛƴƛǎǘǊŀǘƛƻƴ ŀƴŘ ǊŜƎƛonal behavioural support staff. 
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Summary of processes for facilitating standards of positive behaviour and responding to unacceptable behaviour 

  Universal behaviour Support  
(100%)  

Targeted Behaviour Support 
(approx. 10-15%)  

Intensive Behaviour Support  

(approx. 2-5%)  

Classroom Teacher  Heads of Department  YLC, Junior/Senior HODs/DP  Stakeholder Team - DP/Principalôs Delegate  

Teacher is to case manage the behaviour 
of a student using a range of proactive 
and reactive restorative practices. 
(ESCM)  

Heads of Department are to act on referral 
or work with the Teacher where 
appropriate action had not been taken 
prior to referral.  

Weekly scan of student incident and 
attendance reports of year levels to ascertain 
óat-riskô students and present cases at 
relevant welfare forum.  

Team develops individual support plan with 
appropriate behaviour support strategies.  

Case manager appointed.  

ü Develops a collaborative class 
management plan  

ü Applies a range of Behaviour 
management strategies e.g. 

ü Establishing expectations 
ü Giving Instructions  
ü Waiting and scanning  
ü Cueing with parallel acknowledgment  
ü Body language encouraging  
ü Descriptive encouraging  
ü Selective attending 
ü Redirecting to learning  
ü Giving a choice  
ü Following through  
ü Detention 
ü Counselling 
ü Parental contact/interview  
ü Cross classing 
ü Relevant information entered on 

OneSchool, including proactive and 
reactive entries 

ü Behaviour to be monitored through 
ongoing communication with the 
teacher  
ü Parental contact made following 

referral ï full documentation of 
incidents to be discussed  
Suggested action: 
· Interview and counselling 
· Detentions 
· Cross classing  
· Monitoring in subject area 

- Subject specific monitoring sheet/ 
progress report  
· Assessment contact 
· Consult with Junior/Senior HOD or 

DP for continual disruption of 
learning or major unacceptable 
behaviour 

ü YLC to scan student behaviour and 
progress in all subject faculties 
ü Report at meetings with year level Admin 
ü Progress reports undertaken 
ü Tracking of progress, behaviour, 

performance (Monitoring cards, TrackEd, 
Dashboard, ID attend, performance team 
discussions)  
ü Referral to Support staff at forum 
ü Parent contact 
ü Dissemination of information (where 

appropriate) to staff via welfare reports on 
SharePoint 
ü Appointment of or reference to case 

managers where necessary 

Å Conduct practical Functional Behaviour 
Assessment (FBA) 

Å Gather data and relevant information 
Å Develop plan for student support 
Å Implementation of plan 
Å Monitoring and Review of student progress  
Å Evaluation and transition  

Accountable for minor unacceptable 
behaviours   

Accountable for actioning referred 
minor/major unacceptable behaviours   

Accountable for actioning referred minor/major 
unacceptable behaviours  

Accountable for major unacceptable behaviours 
and resulting in suspension, exclusion, 
cancellation, appropriate transition.  

Behaviour continues ï referral to Head of 
Department. Major behaviour incidents are 
referred to relevant HOD or Deputy Principal.  
 

Referral to relevant Junior /Senior HOD/DP 
where behaviour is persisting  

Referral to relevant year YLC, HOD, DP where 
behaviour is persisting or suspension is 
outcome  

 

Support Staff 

 
Support staff work across all levels of behaviour support and are responsible for the development and delivery of proactive behaviour support programs and strategies, updating welfare team members on 

ǇǊƻƎǊŜǎǎΣ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ǎǳǇǇƻǊǘ ǇƭŀƴǎΣ ŀƭǘŜǊƴŀǘŜ ǇǊƻƎǊŀƳǎ ƻŦ Ψŀǘ-ǊƛǎƪΩ ǎǘǳŘŜƴǘǎΦ {ǳǇǇƻǊǘ ǎǘŀŦŦ ŀŎǘƛƻƴ ǊŜŦŜǊǊŀƭǎ ŦǊƻƳ ȅŜŀǊ level welfare teams and where required refer to appropriate internal or external support 
agencies. These support staff include; Guidance Officers, School based Police Officer, School Nurse, Community Education Counsellor, School Chaplain, HOD of Student Services, Pathways Officer, External 
agencies. 
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Physical Restraints: (Individual Plan)  
tƘȅǎƛŎŀƭ wŜǎǘǊŀƛƴǘΣ ƛƴǾƻƭǾƛƴƎ ǘƘŜ Ƴŀƴǳŀƭ ǊŜǎǘǊƛŎǘƛƻƴ ƻŦ ŀ ǎǘǳŘŜƴǘΩǎ ƳƻǾŜƳŜƴǘ ŦƻǊ ǊŜŀǎƻƴǎ ƻŦ 

safety may be used in cases where a student is behaving in a manner that is potentially injurious 
to themselves or others, or to prevent serious property damage.  

²ƘŜƴ ǇǊƻǾƛǎƛƻƴ ƛǎ ƳŀŘŜ ŦƻǊ ǘƘŜ ǳǎŜ ƻŦ ǇƘȅǎƛŎŀƭ ǊŜǎǘǊŀƛƴǘ ƛƴ ŀ ǎǘǳŘŜƴǘΩǎ ƛƴŘƛǾƛŘǳŀƭ Ǉƭŀƴ ŀǎ ŀƴ 
ongoing response strategy due to frequency of behaviour risk/patterns (including prevention of 
self-harming behaviours), plans will:  

ω ōŜ ŀǇǇǊƻǾŜŘ ōȅ ǘƘŜ ǇǊƛƴŎƛǇŀƭ ǿƛǘƘ ŀ ŎƻǇȅ ǇǊƻǾƛŘŜŘ ǘƻ ǘƘŜ ǇǊƛƴŎƛǇŀƭΩǎ ǎǳǇŜǊǾƛǎƻǊΦ  

ω include strategies to reduce the frequency and severity of inappropriate behaviours and 
increase socially appropriate and positive behaviours.  

ω not use physical restraint processes in isolation.  

ω develop procedures with support personnel, parents and relevant staff including medical 
practitioners and the like where applicable.  

ω identify strategies to reduce and eliminate the need for physical restraint.   

ω in preventing self-harming behaviours, strategies may include: restoring safety in other 
practicable ways such as removing harmful objects;   

ü employing responses such as increased monitoring and support within classrooms and or 
referral to appropriately trained staff; and   

ü use of movement limiting and/or protective devices at times of high risk.   

ω complete documentation according to Student Protection requirements.  
  
²ƘŜǊŜ ǇƘȅǎƛŎŀƭ ǊŜǎǘǊŀƛƴǘǎ ŀǊŜ ƛƴŎƭǳŘŜŘ ŀǎ ǇŀǊǘ ƻŦ ŀ ǎǘǳŘŜƴǘΩǎ ƛƴŘƛǾƛŘǳŀƭ Ǉƭŀƴ ŘŜŜƳŜŘ ƴŜŎŜǎǎŀǊȅ 
due to frequency of behaviour risk/patterns (including prevention of self-harming behaviours), 
staff will:  
ω be provided with physical restraint training and professional development that is 

documented.  
ω complete the required documentation following a physical restraint.  
ω employ responses to support all staff and students involved in, including witnesses to, an 

incident of self-harm.  
ω establish a regular review process to monitor effectiveness of planned strategies and 

procedures.  
  

7.     Consequences for Unacceptable Behaviour   
Bundaberg State High School makes systematic efforts to prevent problem student behaviour by 
teaching and reinforcing expected behaviours on an ongoing basis. When unacceptable 
behaviour occurs, students experience predictable consequences. Our school seeks to ensure 
that responses to unacceptable behaviour are consistent and proportionate to the nature of the 
behaviour. Minor and major behaviours are recorded and monitored using OneSchool incident 
referral and contact processes.    
Specific policies have been developed to address:  
ü Information and Communication Technology Policy (Appendix 1);  
ü Procedures for Preventing and Responding to Incidents of Bullying (Appendix 2);  o 

Appropriate Use of Social Media (Appendix 7); Work together to keep knives and other 
weapons out of school (Appendix 3).  

  
Minor and Major Behaviours  
When responding to problem behaviour, the staff member first determines if the problem 
behaviour is major or minor, with the following agreed understanding:  
ω Minor problem behaviour is handled by staff members at the time it happens.  
ω Major problem behaviour is referred directly to the appropriate HOD or Deputy Principal.  
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Minor behaviours are those that:  
ω are minor breaches of the school rules;  
ω do not seriously harm others or cause you to suspect that the student may be harmed;  
ω do not violate the rights of others in any other serious way;  
ω are not part of a pattern of problem behaviours; and/or  
ω do not require involvement of specialist support staff or Administration.  
   

Minor problem behaviours may result in staff using the following strategies:  
ω Essential Skills for Classroom Management to correct students exhibiting minor behaviours 

(least to most intrusive) including a re-direction procedure where the staff member takes the 
student aside to: 
1. name the behaviour that the student is displaying; 
2. ask the student to name expected school behaviour; 
3. state and explain expected school behaviour if necessary; and 
4. give positive verbal acknowledgement for expected school behaviour. 

ω a minor consequence that is logically connected to the problem behaviour. 
 

Major behaviours ς Multiple Incidents of Minor Behaviour are those that:  
ω follow the recording of multiple incidents of the same or similar minor behaviours which 

have been recorded on OneSchool. 
 

Major behaviours ς Single Incident of Behaviours are those that:  
ω significantly violate the rights of others; 
ω put others/self at risk of harm; and/or 
ω require the involvement of a staff member from the Hub or main office (Deputy Principal). 
  

Major behaviours ς Levels One and Two  
When major problem behaviours (either Level 1 or 2) occur, staff members:  
ω calmly state the major problem behaviour to the student; 
ω remind the student of the expected school behaviour; 
ω direct the student to spend ǘƛƳŜ ŜƛǘƘŜǊ ƛƴ ŀ Ψ/Ǌƻǎǎ /ƭŀǎǎ wƻƻƳΩ όhǊŀƴƎŜ /ŀǊŘύ ƻǊ Ψ¢ƘŜ IǳōΩ 

(Red Card) to allow the opportunity to review appropriate school and class expectations; 
ω ŎƻƳǇƭŜǘŜ ŀ άǊŜ-ŜƴǘǊȅ ǇǊƻŎŜǎǎέ ǿƛǘƘ ǘƘŜ ǎǘǳŘŜƴǘ ǳǎƛƴƎ Restorative Questioning strategies. This 

process assists with the reinforcement of expectations and fosters positive relationships 
between staff and students; and 

ω record the incident and actions taken by the staff member on OneSchool ensuring referral to 
appropriate staff for information/action. 

 

Time Out: Students who commit major behaviour breaches or cumulative recordings of minor 
behaviours may be removed from class via cross classing or to the appropriate Hub or main 
ƻŦŦƛŎŜ ό5ŜǇǳǘȅ tǊƛƴŎƛǇŀƭύΦ ! ǎǘǳŘŜƴǘ ǿƛǘƘ ŀƴ ƛǎǎǳŜŘ άǘƛƳŜ ƻǳǘΩ ŎŀǊŘ Ƴŀȅ ǎŜƭŦ-refer to Student 
Services or a previously designated venue.  
Time Out procedures may be used:  
ü as one of a range of options for students to manage their own behaviour o in order to assist a 

student in the calming down process o as a strategy to reduce the frequency of a particular 
behaviour 
 

All staff, students and parents are made aware of the appropriate use of, and procedures for, 
Time Out.  
These include:  
ü giving the student opportunity to re-join the class at a reasonable time interval 
ü provide the student with opportunities to complete assessments to fulfil educational 

requirements 
ü ensure when using Time Out as a management technique that it is consistent with: 
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ω developmental stage of the student 
ω any additional needs that the student may have 

ü ensuring the student is safe and under supervision at all times 

ü ŜƴǎǳǊƛƴƎ ŜƳŜǊƎŜƴŎȅ ǇǊƻŎŜŘǳǊŜǎ ŀǊŜ ƛƴ ǇƭŀŎŜ ŦƻǊ ǎǘǳŘŜƴǘǎ Ψƻǳǘ ƻŦ ŎƭŀǎǎΩ 

ü the regular review of time out procedures, frequency of use with particular students, and 
effectiveness measured using data 

Major behaviours ς Levels Two and Three  

Major behaviours may result in an immediate referral to respective Hubs or the main office 
(Deputy Principal) because of their seriousness. The staff member completes the referral form 

(red card) (Appendix 4) or makes direct contact with Hub/Executive staff. If needed the staff 
member escorts the student to the venue or calls for assistance.  

  

Major problem behaviours may result in the following consequences:  

ω Level One 

Time in office, removal to cross-class, Hub or main office (Deputy Principal), alternate 
lunchtime activities, loss of privilege, restitution, loss of break times, warning regarding 

ŦǳǘǳǊŜ ŎƻƴǎŜǉǳŜƴŎŜ ŦƻǊ ǊŜǇŜŀǘŜŘ ƻŦŦŜƴŎŜΣ ŀƴŘκƻǊ ǊŜŦŜǊǊŀƭ ǘƻ ¢ƛŜǊ н Ψ¢ŀǊƎŜǘŜŘΩ ōŜƘŀǾƛƻǳǊ 
supports;  

AND/OR  

ω Level Two 

Parent contact, referral to Regional Behaviour Support personnel/Guidance Officer,  

referral to Welfare/Stakeholder Team, considered and appropriate consequences.   

AND/OR  

ω Level Three 
Students who engage in serious problem behaviours such as major violent physical assault, or 

the use or supply of weapons or drugs, IT misconduct, can expect to be recommended and 
considered for appropriate consequences.  

  

Detentions may be used to prevent the escalation of inappropriate behaviour or as a last resort 
alternative to suspension or exclusion.   

  

Student Disciplinary Absences are only used after consideration has been given to all other 
responses, and the unique circumstances of the situation have been considered.   

  
Relate Problem Behaviours to Expected School Behaviours  
When responding to problem behaviours, staff members ensure that students understand the 
relationship of the problem behaviour to expected school behaviour. One method that staff 
members use to achieve this is to have students:  
ω articulate the relevant expected school behaviour;  
ω explain how their behaviour differs from expected school behaviour;  
ω describe the likely consequences if the problem behaviour continues; and  
ω identify what they will do to change their behaviour in line with expected school behaviour.  
  
Should a problem behaviour be repeated, the staff member may not repeat the 
discussion/explanation process but simply remind the student of the consequences of their 
problem behaviour.  
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Ensuring Consistent Responses to Problem Behaviour  
At Bundaberg State High School, staff members authorised to issue consequences for problem 
behaviour are provided with appropriate professional development and/or training. Through 
training activities, we work to ensure consistent responses to problem behaviour across the 
school.   
Students also receive counselling in how to respond appropriately when other students display 
problem behaviour, and the courteous way to respond when a staff member re-directs their 
behaviour or consequences are applied for problem behaviour.  
The following table outlines examples of minor and major problem behaviours: 

 

B
e
in

g
 S

a
fe 

Area Minor Major 

Movement around 
school  

Å Running on concrete or around 
buildings 
Å Running in stairwells 
Å Riding bikes/skateboards in the 

school grounds 
Å Being in out of bounds areas i.e. 

not in designated areas 
Å Sitting on port racks or verandas 

 

Play  Å Incorrect use of equipment 
Å Not playing school approved 

games 
Å Playing in toilets 

Å Throwing objects 
Å Using equipment as a weapon 
Å Inappropriate play that results 

in serious injury 
Å Repeated failure to follow 

directions given by staff 

Physical contact   Minor physical contact (for 
example, pushing and shoving) 

Å Serious physical aggression 
Å Fighting 
Å Inappropriate touching 
Å Spitting 

Uniform  Å Not wearing correct uniform 
Å Not wearing a hat when on the 

oval 
Å Not wearing appropriate 

footwear 
Å Wearing jewellery that 

contravenes Uniform policy 

Å Persistent non-compliance 
with school uniform policy 

Possession of 
prohibited items  

 Å Possession of cigarettes, 
vapes, tobacco, lighters, 
drugs, alcohol 
Å Smoking at school and in 

uniform off campus 
Å Under the influence of drugs 

and/ or alcohol 
Å Possession and/or use of 

flammable materials 
Å Possession of weapons or 

dangerous items which could 
cause harm 

Other  Å Inappropriate use of personal 
technology devices or social 
networking sites, which impacts 
on the good order and 

Å Weapons including knives and 
any other items which could 
be considered a weapon 
being taken to school 
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management of the school 
and/or causes harm to others 

Å Serious, or continued, 
inappropriate use of personal 
technology devices or social 
networking sites, which 
impacts on the good order 
and management 
of the school 
Å Unsafe/inappropriate bus 

behaviour 
Å Unsafe behaviour involving 

vehicles 

  

B
e
in

g
 R

e
sp

o
n

si
b

le 

Area Minor Major 

Being in the right 
place  

Å Not being punctual i.e. lateness 
to class 
Å Not in the right place at the right 

time 

Å Leaving class without 
permission 
(out of sight) 
Å Leaving school without 

permission 

Follow instructions  Å Failure to respond to reasonable 
request 
Å Non-compliance 
Å Uncooperative behaviour 

Å Persistent non-compliance 
with instructions 
Å Failing to follow cross class 

request 

Accept outcomes 
for behaviour  

Å Minor dishonesty i.e. lying, 
deceitful behaviour 

Å Major dishonesty that has a 
negative impact on others 
Å Withholding of information 

that results in a negative 
impact on others 

 
Rubbish  
 

Å Littering 
 

Mobile Phone or 
personal 
technology 
devices  

Å Inappropriate use of personal 
technology devices or social 
networking sites, which impacts 
on the good order and 
management of the school 
and/or causes harm to others 
Å Not complying with Bundaberg 

State High {ŎƘƻƻƭΩǎ Technology 
Policy 

 

Å Use of a mobile phone for 
filming purposes without 
authorisation 
Å Inappropriate use of personal 

technology devices or social 
networking sites, which 
impacts on the good order 
and management of the 
school 
Å Possession and/or distribution 

of inappropriate material 
Å Use of school email in a way 

which contravenes School 
Technology Policy 
Å Not complying with 

Bundaberg State High {ŎƘƻƻƭΩǎ 
Technology Policy 

School Image  Å Not behaving in an appropriate 
manner outside the school 
grounds, whilst in school uniform 

Å Behaviour outside the school 
grounds, whilst in school 
uniform, that brings the school 
into disrepute 
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B
e
in

g
 R

e
sp

e
ct

fu
l 

Area Minor Major 

Language  
(including while 
online)  

Å Inappropriate 
language/comments/gestures 
Å Calling out 
Å Poor attitude 
Å Disrespectful tone 

Å Offensive language 
Å Aggressive language 
Å Verbal abuse/directed profanity 

Property  Å Petty theft 
Å Lack of care for the environment 
Å 5ƛǎǊŜƎŀǊŘ ŦƻǊ ƻǘƘŜǊǎΩ ǇǊƻǇŜǊǘȅ 

Å Stealing/major theft 
Å Wilful property damage 
Å Vandalism (including graffiti) 

Others Å Not playing fairly 
Å Minor disruption to class 
Å Minor defiance 
Å Minor bullying /  victimisation /  

harassment e.g. name calling, 
derogatory comments, 
spreading rumours, personal 
attacks 
Å Inappropriate use of personal 

technology devices or social 
networking sites, which impacts 
on the good order and 
management of the school 
and/or causes harm to others 

Å Major and/or persistent 
bullying/victimisation/intimidation 
/harassment 
Å Inciting violence 
Å Threatening to cause harm 
Å Recording of conversations 

without consent 
Å Unwanted physical contact e.g. 

sexual nature, dacking 
Å Major disruption to class 
Å Disrupting other classes 
Å Blatant disrespect 

 

B
e
in

g
 C

o
m

m
itt

e
d 

Area Minor Major 

Others   Å Major defiance 

Å Serious, or continued, 

inappropriate use of 

personal technology devices 

or social networking sites, 

which impacts on the good 

order and management of 

the school 

Class tasks Å Not completing set tasks or meeting 
course requirements e.g. assessment 
drafts 
Å Refusing to work 
Å Lack of engagement in class activities 
Å Not bringing required materials to class 

Å Non-completion of 
assessment 
Å Plagiarism 
Å Continual refusal to 

participate in the program 
of instruction 

Every day 
counts  

Å Non-attendance to class Å Persistent lateness to class 

and/or school 

Å Truancy 

Å Persistent non-attendance 

 

School Disciplinary Absence 
A School Disciplinary Absence (SDA) is an enforced period of absence from attending a 
Queensland state school, applied by the Principal as a consequence to address poor student 
behaviour.  There are four types of SDA: 

¶ Short suspension (1 to 10 school days) 

¶ Long suspension (11 to 20 school days) 

¶ Charge-related suspension  

¶ Exclusion (period of not more than one year or permanently). 
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At Bundaberg State High School, the use of any SDA is considered a very serious decision.  It is 
ǘȅǇƛŎŀƭƭȅ ƻƴƭȅ ǳǎŜŘ ōȅ ǘƘŜ tǊƛƴŎƛǇŀƭ ǿƘŜƴ ƻǘƘŜǊ ƻǇǘƛƻƴǎ ƘŀǾŜ ōŜŜƴ ŜȄƘŀǳǎǘŜŘ ƻǊ ǘƘŜ ǎǘǳŘŜƴǘΩǎ 
behaviour is so dangerous that continued attendance at the school is considered a risk to the 
safety or wellbeing of the school community. 
 
Parents and students may appeal a long suspension, charge-related suspension or exclusion 
decision.  A review will be conducted by the Director-General or their delegate, and a decision 
made within 40 schools days to confirm, amend/vary or set aside the original SDA decision by the 
Principal.   
 
The appeal process is a thorough review of all documentation associated with the SDA decision 
and provides an opportunity for both the school and the family to present their case in the matter.  
Time is afforded for collection, dissemination and response to the materials by both the school 
and the family.  It is important that the purpose of the appeal is understood so that expectations 
are clear, and appropriate supports are in place to ensure students can continue to access their 
education while completing their SDA. 
 
Re-entry following suspension 
Students who are suspended from Bundaberg State High School may be invited to attend a re-
entry meeting on the day of their scheduled return to school.  The main purpose of this meeting 
is to welcome the student, with their parent/s, back to the school.  It is not a time to review the 
ǎǘǳŘŜƴǘΩǎ ōŜƘŀǾƛƻǳǊ ƻǊ ǘƘŜ ŘŜŎƛǎƛƻƴ ǘƻ ǎǳǎǇŜƴŘΣ ǘƘŜ ǎǘǳŘŜƴǘ Ƙŀǎ ŀƭǊŜŀŘȅ ǊŜŎŜƛǾŜŘ ŀ ǇǳƴƛǎƘƳŜƴǘ 
through their disciplinary absence from school.  The aim of the re-entry meeting is for school staff 
to set the student up for future success and strengthen home-school communication. 
 
It is not mandatory for the student or their parents to attend a re-entry meeting.  It may be offered 
as a support for the student to assist in their successful re-engagement in school following 
suspension.   
 
Arrangements 
The invitation to attend the re-entry meeting will be communicated via telephone and in writing, 
usually via email.  Re-entry meetings are short, taking less than 10 minutes, and kept small with 
only the Principal or their delegate attending with the student and their parent/s. 
 
A record of the meeting is saved in OneSchool, under the Contact tab, including any notes or 
discussions occurring during the meeting. 
 
Structure 
The structure of the re-meeting should follow a set agenda, shared in advance with the student 
and their family.  If additional items are raised for discussion, a separate arrangement should be 
made to meet with the parent/s at a later date and time.  This meeting should be narrowly 
focussed on making the student and their family feel welcome back into the school community.  
 
Possible agenda: 

¶ Welcome back to school  

¶ Check in on student wellbeing 

¶ Discuss any recent changes to school routine or staffing 

¶ Offer information about supports available (e.g. guidance officer) 

¶ Set a date for follow-up 

¶ Thank student and parent/s for attending 

¶ Walk with student to classroom 
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Reasonable adjustments 
In planning the re-entry meeting, school staff will consider reasonable adjustments needed to 
support the attendance and engagement of the student. This includes selecting an appropriate 
and accessible meeting space, organising translation or interpretation services or supports (e.g. 
AUSLAN), provision of written and/or pictorial information and other relevant accommodations. 
The inclusion of support staff, such as guidance officers or Community Education Counsellors, may 
also offer important advice to ensure a successful outcome to the re-entry meeting. 
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BUNDABERG STATE HIGH SCHOOL STUDENT BEHAVIOUR MANAGEMENT PROCESS  
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Cross Classing Flowchart 

Relevant JS/SS HOD or DP to deal with 
consequences, return interview and 
negotiated re-entry with student, 
parent and teacher. 


